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*** I developed the following sequence so that directors can simultaneously introduce music notation and monitor executive skills. 

Learning Sequence for Beginning Instrumental Music Reading and Playing
Drums and accessories:

1. Tap basic beat (with heels of both feet with toes anchored to floor), Pat beat divisions (with hands on thighs), and Rap rhythm (using rhythm syllables or other counting system).

2. Tap basic beat (with heels), Clap rhythm, and Rap rhythm (using rhythm syllables or other counting system).

3. Clap rhythm. 

4. Air Play (Play part in the air).  Check for proper stroke, grip, and sticking.

5. Play (on instrument).  Repeat passage several times and gradually increase speed until secure at desired tempo.

Mallet instruments:

1.  Tap basic beat (with heels of both feet with toes anchored to floor), Pat beat divisions (with hands on thighs), and Rap melodic rhythm (using rhythm syllables or other counting system).

2. Tap basic beat (with heels), Pat beat divisions (with hands on thighs), and Sing passage (using tonal syllables or letter names).

3. Sing melody (using tonal syllables or letter names), and Finger bars on instrument with forefingers.  (Sticking may be monitored here.) 
4. Air Play (Play part in the air, approximating proper intervals between bars).  Check for proper stroke, grip, and sticking.

5. Play (on instrument).  Repeat passage several times and gradually increase speed until secure at desired tempo.

Winds:
1. Tap basic beat (with heels of both feet with toes anchored to floor), Pat beat divisions (with one hand on thigh while other hand holds/supports instrument), and Rap melodic rhythm (using rhythm syllables or other counting system).

2. Tap basic beat (with heels), Pat beat divisions (with one hand on thigh) and Sing passage (using tonal syllables or letter names).

3. Sing (using tonal syllables or letter names), and Finger (trombones slide) on instrument.

4. Finger (trombones slide) on instrument, and Air Play (Form embouchure, tongue, and control breathing as if playing on instrument.  Brass players may, at the discretion of the teacher, buzz with or without the mouthpiece instead of "Air Playing".  For all wind instruments, check for proper tonguing and/or articulation and breathing.)

5. Play (on instrument).  Repeat passage several times and gradually increase speed until secure at desired tempo.

Strings:
1.  Tap basic beat (with heels of both feet with toes anchored to floor), Pat beat divisions (with one hand on thigh while other hand holds/supports instrument), and Rap melodic rhythm (using rhythm syllables or other counting system).

2.  Tap basic beat (with heels), Pat beat divisions (with one hand on thigh) and Sing passage (using tonal syllables or letter names).

3.  Sing (using tonal syllables or letter names), and Finger on instrument.

4.  Finger on instrument, and Air Play without bow.

5.  Play (on instrument).  Repeat passage several times and gradually increase speed until secure at desired tempo.

Note: Words in italics above should be introduced and reinforced with students to help them remember the sequence for home practice.  
Also consult these excellent references:

Gordon, E. E. (1997). Learning sequences in music: Skill, content, and patterns: A   

music 
learning theory. Chicago, IL: GIA Publications, Inc

Grunow, R. F., & Gordon, E. E. (1989). Jump right in: The instrumental series, teacher’s 
guide, Book one. Chicago, IL: G. I. A. Publications, Inc.

Middleton, J., Haines, H., & Garner, G. (1998).  The band director’s companion. San 

Antonio, TX: Southern Music Company.

Schleuter, S. L. (1997). A sound approach to teaching instrumentalists (2nd ed.). New    

York: Schirmer Books.

Improvisation Sequence
Rhythm Sequence:

(Make sure each step is secure before progressing to next step)

1.  Start with rote activity: You chant on a neutral syllable (e.g., "loo") and students echo. After students echo your four-beat rhythm without pausing, insert a four-beat rest before you chant the next rhythm (see Figure 1). Keeping this four-beat rest consistent throughout the sequence will help when students are improvising in step five.      

2.  Add rhythm syllables or other counting system. You chant using rhythm syllables (e.g., "du" or “ta” for quarter notes) or counting system and students echo.  Note: I have students say "mmm" for the duration of all rests, as rests move, but quietly!

3.  You chant on neutral syllable (e.g., on "lu") and students chant back using rhythm syllables or counting system. With this step, you can monitor to see if students are audiating the rhythm patterns rather than merely echoing back the rhythm in rote fashion. If many students are chanting back rhythms incorrectly, begin the sequence again, as students may not be ready for this step requiring audiation. 

4.  You sing on comfortable playing note using pitch name, and students sing rhythm back on the same pitch. I begin with concert D-mi as notated in Figure 1, as it is the easiest one of the first three pitches my students learn. This step allows students to sing the melody accurately before they must add the skills necessary to play it on the instrument.

5.  You sing using neutral syllable--or better yet--play rhythm pattern, and students play back (e.g., on D-mi).

6.  Individual students improvise rhythm patterns, rest of class plays back. Students now take turns improvising in a call and response manner. Take volunteers at first, then simply point to any student during the four-beat rest between each call and response.  Students should have the option to "pass," but they all should become willing participants with experience.
Melody Sequence:

(Make sure each step is secure before progressing to next step)

1.  You sing on neutral syllable (e.g., "loo") and students echo.  Again, start with only two pitches and very simple rhythms at a slow to moderate tempo.  Be sure to include the rest after each pattern (see Figure 2).

2.  You sing syllables (e.g., do, re), students echo. 

3. You sing pattern on a neutral syllable, students sing back pattern using pitch names. At first, give the starting pitch name to students during the rest at the end of the melody to get them started. There will be a few mistakes at the beginning and every time you add a new pitch because students are required to audiate before responding. To correct these errors, sing the melody back with students after they have tried to sing it on their own. This method of correcting errors as they occur actually becomes a game, as students become increasingly motivated to sing the pattern correctly and check their accuracy with the "sing back" with the teacher. Because it is to correct errors and not a permanent part of this step, omit the “sing back” with the teacher if students respond with the correct pitch names.

4.  You sing on neutral syllable or--better yet--play, and students play back. Similar to the error correction in step three, if there are errors, sing the melody with pitch names after students have attempted to play the pattern by themselves.

5.  Individual student plays, rest of group plays back in call-and-response fashion. Ask for volunteers the first few weeks, and then later simply point to student during the rest between patterns.

Improvisation Examples

Figure 1
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(Rest four beats before beginning next pattern.)




Figure 2
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For more improvisation ideas see also:

Azzarra, C. D. & Grunow, R. F. (2006).  Developing musicianship through improvisation. 

Chicago: GIA Publications.

Froseth, J. O. & Froseth, D. (1995).  Do it! Improvise, Vol. I and II.  Chicago: GIA   

Publications.

Lieberman, J. L. (2002).  The creative band and orchestra.  New York: Huiksi Music.

Notes: ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
Composition Examples:
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Beginning Bb Instruments in Treble Clef

Finish this melody using these choices: C, D, E, F, and G pitches; quarter-note and half-note durations.
Practice your song for its "premiere"performance!

[Note: A variation of the assignment to account for cultural learning style (see Chapter Eight) might
be to have pairs of students compose and prepare for performance together.]
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Figure 3b Modified Structured Composition Assignment
For Exceptional Beginning Student

Note: Duration may be shown graphically by drawing dashes under notes as shown.
Individual notes may also be color coded to indicate placement on staff
(e.g.. "C"=Blue, "D"=Orange, etc.)
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Figure 3¢ Less Structured Composition Assignment Example for Advancing Beginners
Compose a short piece for your instrument using the rhythms and pitches you have learned. Keep it
simple and write neatly so that you and other members of your section can easily read and perform your song.

[Note: Director will usually need to designate clef, key, and meter at first.]

Title:

Composer(s):





Learning Style Teaching Sequence
(As Applied to Beginning Tuning Concepts for Winds and Strings)

Let Students:

Step 1:  Hear what it sounds like (demonstrate, model, or discuss the concept) for auditory learners or students with sight impairments or other special needs Explain that a pleasing sound on wind or string instruments will not occur by simply pressing strings, keys or valves.  Demonstrate "out-of tune-ness" by first playing "in tune," then sharp and flat. (For strings, this particular sequence is more appropriate for fingered pitches rather than tuning open strings.) Play a unison pitch with a student and bend the pitch sharp and flat relative to the student's pitch. Guide students' perception of the "wobbles" (beats) that occur when you are playing sharp or flat. Conclude by playing in tune with the student (as evidenced by the absence of beats). 

Step 2:  See what it sounds like (present a picture, graph or other visual representation with word descriptors) for visual, read/write learners, students with hearing impairments or other special needs, or English language learners   Play a pitch in tune as indicated by an electronic tuner. Then play pitches out of tune while having students note the sharpness and flatness indicated by the electronic tuner. Draw a graphic like the one below to further aid the beginner. (I continue to use this graphic as a visual reminder to students even after they have a basic grasp of the basic concept of "in-tune-ness.")
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Step 3: Show what it sounds like away from the instrument for tactile/kinesthetic learners, students with some special needs, and English language learners.  Have students sing pitches "in the bull's-eye" (in tune) as indicated by an electronic tuner. Next, have them sing intentionally sharp and flat as indicated by the tuner.  Conclude by having them sing pitches "in the bull's-eye" (in tune).  

Step 4:  Do it on the instrument. Have two students playing a unison pitch on like instruments try to get rid of the "wobbles" (beats) in the air by having one student adjust the embouchure and/or instruments length, or, in the case of string instruments, slightly move finger up or down the string. Also have individual students play pitches using the tuner. After they have accurately played a pitch in tune, have them try to bend the pitch sharp and flat as indicated by the tuner. Conclude by trying to play pitches in tune.

Notes:  ______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
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